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Rekha Anjani (2020) : Teacher’s Belief in Teaching Writing and Its
Practice: A Case Study at Senior High School 1
Kampar
This study is a case study of English teachers’ beliefs and practices at Senior High
School 1 Kampar. The purpose of this research is to explore how is teacher’s
beliefs in teaching writing. The type of the study was a qualitative study with case
study approach. The object of the study was the beliefs of teachers of writing
subject at Senior High School 1 Kampar. The subject of the study was the English
teacher at Senior High School 1 Kampar. The techniques of collecting data were
using questionnaire, interviews, and classroom observations and the data obtained
by used purposive sampling to English teacher as the participant from Senior High
School 1 Kampar. The techniques of analyzing the data was using adopted by
Creswell (2012). The finding of the study showed that there are some points that
the teacher’s used in teaching writing at Senior High School 1 Kampar: (1)
Teaching Approaches (2) Types of Material (3) Creating Activity (4) Classroom
practice.
Keywords: Teachers’ Beliefs, Teaching Writing, Teaching Practices.
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ABSTRAK
Rekha Anjani (2020) : Keyakinan Guru dalam Mengajar Menulis dan
Prakteknya: Studi Kasus di Sekolah Menengah Atas
1 Kampar
Penelitian ini adalah studi kasus tentang kepercayaan dan praktik guru bahasa
Inggris di Sekolah Menengah Atas 1 Kampar. Tujuan dari penelitian ini adalah
untuk mengeksplorasi bagaimana keyakinan guru dalam mengajar menulis. Jenis
penelitian ini adalah penelitian kualitatif dengan pendekatan studi kasus. Objek
penelitian adalah kepercayaan guru mata pelajaran menulis di SMA Negeri 1
Kampar. Subjek penelitian adalah guru bahasa Inggris di SMA Negeri 1 Kampar.
Teknik pengumpulan data menggunakan kuesioner, wawancara, dan observasi
kelas dan data diperoleh dengan menggunakan purposive sampling untuk guru
bahasa Inggris sebagai peserta dari SMA Negeri 1 Kampar. Teknik-teknik
menganalisis data menggunakan diadopsi oleh Creswell (2012). Temuan
penelitian menunjukkan bahwa ada beberapa poin yang digunakan guru dalam
mengajar menulis di SMA Negeri 1 Kampar: (1) Pendekatan Pengajaran (2) Jenis
Bahan Ajar (3) Menciptakan Kegiatan (4) Praktik kelas.
Kata kunci: Keyakinan Guru, Mengajar Menulis, Praktek Mengajar
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تعلي يف رس املد خدمها
التع اد مو اع أنو (٢) يم
التعليم. رساة
يف حالة سة ردا :
ملخص
وممارستها الكتابة تعليم يف رس املد اعتقاد : (٢٠٢٠) أجناين رخيا
١كمفر احلكومية الثانوية املدرسة
املدرسة يف وممارستها الكتابة تعليم يف رس املد اعتقاد حالة سة درا هو البحث هذا
ونوع الكتابة. تعليم يف رس املد اعتقاد استكشاف هو الغرض ١كمفر. احلكومية الثانوية
يف الكتابة دة ما يف رس املد اعتقاد املوضوع حالة. سة درا مبدخل حبثكيفي هو البحث
الثانوية املدرسة يف اإلجنليزية اللغة رس مد اد األفر كمفر. ١ احلكومية الثانوية املدرسة
الفصل ومالحظة ملقابلة وا االستبيان ام Fستخد هي البيا?ت مجع وتقنية ١كمفر. احلكومية
املدرسة من اإلجنليزيةكمشرتك اللغة رس ملد اهلادفة العينة أخذ ام Fستخد احملصولة لبيا?ت وا
.(٢٠١٢) كريسويل ام Fستخد البيا?ت حتليل تقنية اعتماد مت ١كمفر. احلكومية الثانوية
الكتابة م يست اليت النقاط من العديد هناك نأ البحث نتائج تظهر
(٣) ليم التعل مدخل (١) : ١كمفر احلكومية الثانوية املدرسة يف
الفصلية. املمارسة (٤) األنشطة إنشاء
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A. Background of the Problem
Writing in English has important part beside the three skills such as
speaking, listening and reading. Writing is one of productive skills in which
students are capable of expressing ideas and delivering valuable information
to the readers in printed language. Productive skill means that students can
produce something because of having good competence in such skill. People
also need communication besides using spoken language in the form of
conversation as an oral production and also they use written language.
Writing affords students an opportunity to clarify their thinking.
Through the process of writing, students recognize what they know and what
they still need to learn, because Moore, (1994) said that “Writing’s greatest
gift is the ability to help us learn”. So, as a teacher we must help our students
improve their learning ability. Writing is fundamental to students’ success in
school. Through writing, students not only are able to demonstrate their
knowledge, but also to gather, remember, and share what they learn. Writing
is also an essential skill that many students will use after their school careers.
Teaching writing to EFL learners is one of the most challenging tasks for
language teachers as it needs high competence in language and ‘it takes
considerable reflection and experience’ to respond to students’ writing, Ferris,
2007 (citied in Daisey, 2009).
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According to Urquhart & Mclver, (2005) Writing is essential to be
noticed as means of communication. It has goals to get information to
someone who cannot presently talk to, to solve the problem, to store more than
the human brain can remember, and to filter and shape our experience. At
Senior High School, the students still depend their learning on the teacher.
They often cannot learn alone by themselves. They need to be provided by
some trigger activities that are created by the teacher especially in writing
skill. Therefore, the teachers have important roles in building students
understanding about how to write well. So, the students are highly dependent
on teacher for instructions and support.
Thus, knowing teacher beliefs in teaching writing is essential because
it can depict how teacher apply their beliefs in teaching practice that can help
the students to write well. Pajares (1992) claims that beliefs is defined in
variety of ways. Among the definitions he claims are attitudes, values,
judgment, axioms, opinions, ideology, perceptions, conceptions,
preconceptions, dispositions, personal theories, implicit theories, explicit
theories and practical principles. Beliefs play a major role in influencing the
way a teacher teaches. Believes are personal constructs which can provide
insights into a teacher’s practice.
Even though, a lack of writing instruction in schools can indicate to the
students that writing is seen as unimportant and thus students may struggle in
college or the work field when they encounter writing again. It is not only a
lack of writing instruction in the classrooms, but there is a lack of learning
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how to teach writing in teacher education programs because of the higher
emphasis that is  put on reading instruction, But, reading instruction is often
dominated over writing instruction because of initiatives such as Reading
(Cited in Zumbrunn, 2012).
Some of research found that writing instructions is difficult for a
teacher because most students only write improperly, and it can be said there
are a lot of deficiencies in writing, that can be proven by statement “many
teachers report that effective writing instruction is difficult” (Graves, 2002).
However, teacher’s instruction is much needed for successful enhances
understanding and ability of the students. Because, the ability of a teacher
include writing to learn activities in a classroom with efficacy and success
depends on the teacher’s beliefs and attitudes about writing and his or her
capacity to develop instructional activities (Brinkley, 1993; Kamman, 1990;
Pajares, 2002).
Referring to 2013 Curriculum in Senior High School 1 Kampar,
writing also important for teaching English, 2013 Curriculum (K13) provides
writing as one of the skills in English mastery that must be taught and learned
in Senior High School. In the curriculum state that English is the language of
international communications which is in basic competencies states that
students can achieve communication goals, not only in speaking but also in
writing. Thus, students can write and develop their idea.
Based on preliminary observation, the researcher found that the
English teacher has done effort to improve students writing ability, but, in
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Senior High School 1 Kampar, the researcher found that there was a lack of
writing instruction and writing practices given by the teacher to students, such
as less instruction for using dictionaries in writing an essay. A lack of writing
instruction in schools can indicate to the students that writing is seen as
unimportant and thus students may struggle in learning about writing in this
school. The reason for a mismatch would same to be highly complex, but there
was evidence to suggest that teachers’ ability to teach related to their beliefs
was influenced mainly by contextual factors such as class time, students’
expectation, teaching the test rather that teaching subject and focusing on
classroom management concerns.
There have been many studies in the field of teachers’ beliefs and
practices in teaching writing. Uddin (2014), Salteh and Sadegi (2015)
conducted a study focus on the approach used by the teachers and the result
shows that the discrepancy between teacher belief and practice. There is
incompatibility between beliefs and practices because of some factors such as
shifting from traditional approach to new approach, administration, parents’
expectation, and mixed ability level classes.
And other studies namely Alvita (2016), Salamah (2017), and
Hasanah (2018) who focused on application of beliefs result shown that in
their teaching practice there are some beliefs about educations and teaching
and about curricula are not implemented, while beliefs about teaching and
profession are implemented. And other studies conducted by Daisey (2009);
Zumbrunn (2012); Toria (2003); Malloy (2016); Kiuhara (2009) focused on
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writing instructions shown that teachers are the most important condition in
the classroom environment and need to begin with their own literacy, their
personal writing experiences and beliefs affect their instruction, it is also
important that writing instruction be guided by each student’s individual needs
and goals.
In the field of assessment, Malketo (2012) examined teachers’ beliefs
and practices in Ethiopia and the result shows that there is a mismatch
between the beliefs and practices in the steps of pre-writing, writing, and error
analysis.
From the reviews of theories and previous research above, therefore,
the researcher limits the current study at Senior High School 1 Kampar. Based
on the phenomena above, the researcher is interested to explore about
Teacher’s Belief in Teaching Writing and Its Practice : A Case Study At
Senior High School 1 Kampar
B. Problem
1. Identification of the Problem
Based on the problems in previous explanations, it can be identified
as follows. The first is related to teachers’ ability in teaching writing to
their students’ in front of class. The second is teachers’ beliefs in teaching
writing. The third is teachers’ effort in teaching writing in the classroom.
The last is why do teachers tend to do things that are not in accordance
with their beliefs when teaching.
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2. Limitation of the Problem
In relation to the identification of the problem explained, it is clear
there are so many problems in this research. The researcher needs to limit
the problem. The researcher only focuses on an English teacher and how is
the teacher’s belief and his practices in teaching writing at Senior High
School 1 Kampar.
3. Formulation of the Problem
Based on the aims of the study, the researcher specifies the
problems discussed in this research on how is the teacher’s belief and
practice in teaching writing at Senior High School 1 Kampar.
C. Objectives and Significant of the Research
1. Objectives of the Research
The objective of this research is to investigate how is the teacher’s
belief and practice in teaching writing at Senior High School 1 Kampar.
2. Significances of the Research
a. Hopefully, the findings of this research are able to benefit the
researcher as a novice researcher in learning how to conduct a
research.
b. The findings of this research are expected to be valuable and useful for
both teachers of English and students at Senior High School 1 Kampar.
c. The findings of this research are also expected to be positive and
precious information, especially for those who are concerned in
teaching and learning English as foreign language field.
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d. Finally, these research findings are also expected to be practical and
theoretical information to develop on language teaching and learning.
D. Reason for Choosing the Title
There are some reasons why the researcher is interested in conducting
this research as follows:
1. The title of this research is relevant to the researcher’s status as a student
of English Education Department.
2. The title of the research is not yet investigated by others previous
researcher in Senior High School 1 Kampar
3. Finally, the location of the research supports and facilitates the researcher
in carrying out the research.
4. The last is the lack of study regarding teacher’s beliefs’ and practices in
teaching writing.
E. Definition of Key Terms
There are many terms which are involved in this research. In order to
avoid misunderstanding to the terms used in this research, the following terms
are necessarily defined as follows:
1. Teacher’s Belief
Borg (2003) mentions that teacher belief what he terms ‘teacher
cognition’ as teachers’ ‘knowledge, theories, attitudes, images,
assumptions, metaphors, conceptions, perspective about teaching, teachers,
learning, students, subject matter, curricula, materials, instructional
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activities, and self’ (p.81). In this research, the teacher beliefs include
writing-to-learn activities in classroom with efficacy and success depends
on their beliefs and attitudes about writing and his or her capacity to
develop instructional activities.
2. Teaching Writing
Teaching is the process of attending to people’s needs, experiences
and feelings, so that they learn particular things, and go beyond the given.
Interventions commonly take from of questioning, listening, giving
information, understanding and facilitating learning activity. Writing is a
means of communication: a medium through which we learn, share and
self-express (Graham, 2006). In the classroom, teaching writing is the
process of giving experience, materials or students need in the context of
communications, and usually in the form of a writing process by using
symbols (letters of alphabet, punctuation and spaces) to communicate
thoughts and ideas in a readable form.
3. Teaching Practice
Teaching practice is all the activity that teacher does in teaching
and learning process in teaching writing in the classroom. The teaching




REVIEW OF RELATED LITERATURE
A. Theoretical Framework
1. The Nature of Teacher’s Beliefs in Teaching Writing
Borg (2003) conceptualizes teacher belief what he terms ‘teacher
cognition’ as teachers’ ‘knowledge, theories, attitudes, images,
assumptions, metaphors, conceptions, perspective about teaching, teachers,
learning, students, subject matter, curricula, materials, instructional
activities, and self’ (p.81). Besides, over past decades there are so many
cognate terms for teacher belief that have been utilized by researchers such
as ‘teacher knowledge’ (Freeman, 2002), ‘teachers’ theories’(Borg, 1999),
and teachers’ ‘personal theories’(James, 2001).
Pajares (1992) reviewed a literature of beliefs and reported that
beliefs were defined in most studies as a 'conceptual tool'. He defined
belief as an “individual’s judgment of the truth or falsity of a proposition,
a judgment that can only be inferred from a collective understanding of
what human beings say, intend, and do” (p. 316). According to Aguirre
and Speer (2000), current definitions of teacher beliefs found in the
education literature focus on how teachers think about the nature of
teaching and learning. In this context, beliefs are defined as “conceptions”
(Thompson, 1992, p. 132), world views, and “mental models” that shape
learning and teaching practices.
This perspective is quite similar to Borg‘s (2003) view of teachers
as ‘active, thinking decision-makers who make instructional choices by
9
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drawing on complex, practically oriented, personalized, and context-
sensitive networks of knowledge, thoughts and beliefs’ (p.81). In short,
teachers’ thought process what I have termed in this study as ‘teachers
belief’ plays an important role in any approaches teachers incorporate and
any innovation they bring in their everyday teaching.
In a similar vein, Zheng (2009) reviewed teacher belief research on
EFL pre-service teachers. Noting the ambiguity existing between the two
terms “knowledge” and “beliefs” in the literature, Zheng (2009) defined
teacher beliefs as ‘the complexity of teachers’ mental lives underlying
their practices.” (p.74). To sum up, in this study teacher beliefs were
referred to as a teachers’ knowledge system with respect to language
teaching and learning and a network that teacher would tap into when it
comes to decision making in instruction.
As teaching ESL/EFL writing has surfaced as the most challenging
among the four language skills, external factors, such as large class sizes
or grading work overload, also pose difficulties on teachers’ writing
instruction. Given the inherent complexity of teaching writing, how
teachers think about their work and what their mentality towards teaching
writing play critical roles in their choice of teaching approaches and
feedback practices in an EFL writing classroom. Khanalizadeh & Allami
(2012) investigated how teacher beliefs have impacted on EFL writing
Instruction and the findings suggested that teacher beliefs on the basis of
three views, namely product-oriented, process -oriented, and socio-
cultural-oriented, were not associated with their education, gender, and
11
teaching experience. Furthermore, the majority of the teachers still held
product-oriented perspective as critical in writing instruction.
The word ‘belief’’ is stated in a variety of ways. Among the
definitions Pajares (1992) claims are attitudes, values, judgment, axioms,
opinions, ideology, perceptions, conceptions, preconceptions, dispositions,
personal theories, implicit theories, explicit theories and practical
principles. Richards (1998) defines belief as ‘the information attitudes,
values, expectations, theories, and assumptions about teaching and
learning that teachers build up over time and bring with them to the
classroom’ (p. 66). Beliefs play a major role in influencing the way a
teacher teaches. Believes are personal constructs which can provide
perception about teacher’s practice (Pajares, 1992). In short, teachers’
thought process what I have termed in this study as ‘teachers belief’ plays
an important role in any approaches teachers incorporate and any
innovation they bring in their everyday teaching.
In their study, Shavelson and Stern found that what the teachers did
in the classroom was influenced by their beliefs. Borg (2003) suggests that
“teachers are active, thinking decision-makers who make instructional
choices by drawing on complex practically-oriented, personalized, and
context-sensitive networks of knowledge, thought, and beliefs” (p. 81).
Their teaching experiences, classroom practices, and their personalities
contribute in the shaping of their beliefs (Borg, 2003). Research has shown
that teachers have a wide range of beliefs about pedagogical issues such
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students and teaching (Borg, 2003; Farrell & Lim, 2005; Burns, 1992;
Shavelson & Stern, 1981).
Teachers’ beliefs are central to determine their actual behavior
towards students. Brog (2001) defines teachers’ beliefs as a term usually
used to refer to teachers’ pedagogical beliefs of relevance to an
individual’s teaching. In addition, Richards and Lockhart (2007) argue
beliefs as “the goals and values that serve as the background to much of
teachers’ decision-making and actions”. Thus, how the teacher teaches the
students is depending on their beliefs. It is also called that beliefs comes
from teacher’s professional development. Furthermore, it can be said that
beliefs are prior ideas about particular things which can influence someone
in thinking and making sense of the things.
Brog (2001) suggest that “teachers beliefs are concerned with what
teachers know, believe, and think and teacher may have many competing
beliefs in play at any one time”. Awareness of teacher’ beliefs therefore
are important in taking decision about teaching approaches, materials, and
activities in the class. In the same vein, Pajares also argues about the
influence of teachers’ beliefs. “Teacher beliefs have a greater influence
than the teacher’s knowledge on the way they plan their lesson. On the
kind of decisions they make, and on their general classroom practice. If
teachers can identify the level of student’s capabilities, they will try to
select and adjust their behavior and instructional choice accordingly
(Pajares, 1992)
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As mentioned earlier, teachers’ beliefs also strongly influence
teaching behavior, practice, and finally learner development. The ways
teacher act and interact with students are affected by teacher beliefs. As a
result, they guide teacher in making decision, such as creating activities in
the classroom and designing appropriate assessment for the students. it can
be said the planning of teaching and curricular decision are shaped by
teachers’ beliefs. Then, teacher may know to determine what should be
taught and what path instruction should follow. Therefore, it can be
conclude that teachers’ beliefs is teachers’ knowledge, perspective, attitude
that influence teachers in making decision such as planning lesson,
creating activities or classroom practice, and designing students’
assessment.
2. Teaching Approaches
According to Harmer (2011), there are a number of different
approaches to the practice of writing skills or designing assessment in the
classroom, but to choose the appropriate approach for the students,
teachers have to decide whether they want the students to focus on the
process of writing more than its product, whether they want them to study
different written genres or whether they want to encourage writing using
their creativity. Among different types of approaches, over the last 20
years the process and product approaches are more dominate of teaching
writing in the ESL classroom. The teachers’ should know about designing
activity in the classroom.
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a. Product Approach
According to Gabrielators (2002), a product approach is the
most common and traditional approach in which students are
encouraged to mimic a model text which is usually presented and
analyzed at an early stage. For instance, in a typical product-oriented
classroom, students are supplied with a standard sample of text and
they are expected to follow the standard to construct a new piece of
writing.   It allows the teachers to concentrate "only in the aim of task
and in the end product" (Harmer, 2003, p. 257). This approach focuses
on linguistic knowledge as well as the appropriate use of vocabulary,
syntax and cohesive devices.
Product-oriented approach comprises of four stages:
formalization, controlled writing, guided writing and free writing. The
first stage, formalization, aims to make learners aware of certain
features of a particular text. In the next two stages, controlled and
guided writing, make them practice and learn how to organize the
ideas until they are ready for free writing. The free writing stage is the
end product of the learning process when students use their writing
skills, structures and vocabulary that they have been taught to produce
the product. In this section, they show how fluent and competent users
of language they are.
In product approach, teachers’ focus is on the teaching
linguistic features and ‘logical construction and arrangement of
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discourse forms’ (Silva, 1990, p.14) in writing. ‘Product-based
approaches see writing as mainly concerned with knowledge about the
structure of language, and writing development as mainly the result of
the imitation of input, in the form of texts provided by the teachers’. It
seems this is a teacher centric approach concentrating on mainly
linguistic and structural features of a language. This is the approach
what teachers follow in my study context.
b. Process Approach
Writing in L2 is a conscious, physical and complex process that
requires the author to be aware of and combines various components of
language successfully. This approach concern, how ideas are
developed and formulated in writing. Harmer (2003, p.258) states, “A
process approach asks students to consider the procedure of putting
together a good piece of work”. A process-oriented approach can have
any number of stages with different views that writer's go through in
producing a piece of writing. In their model, process writing is an
interrelated set of recursive stages which includes:
1) Drafting
2) Structuring (ordering information, experimenting with
arrangements, etc.)
3) Reviewing (checking context, connections, assessing impact,
editing)
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4) Focusing (that is making sure one is getting the message across that
he/she want to get across)
5) Generating ideas and evaluation (assessing the draft and/or
subsequent drafts)
6) Editing
Here the emphasis is on the student and his development as a
writer, who like all other writers needs to follow the stages stated here
to complete his writing and the role of a teacher is to facilitate the
process. So, the approach helps students exercise independence and
creativity in writing. However, in real life, the writing process is more
complex than this showing model. These various stages of writing are
done in a recursive way. It means that the writer loop backwards and
move forwards between these various stages according to his/her
suitable situation.
For example, after ding some editing or revising writers may
feel to go back to prewriting stage and think again and then may edit or
omit some pieces of information.  Along with all those stages, process
writing has some distinctive features. Flower and Hayes' (1981) (cited
in Hyland, K., 2011, p. 21) model had suggested that the process of
writing in influenced by the task and the researcher's long-term
memory. The main features of Process approach are that:
1) Writers have goals
2) They plan extensively
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3) Planning involves defining a rhetorical problem, placing it in a
context, then
4) Exploring its parts, arriving at solutions and finally translating
ideas on to the page
5) All work can be reviewed, evaluated and revised, even before any
text has been produced
6) Planning, drafting, revising and editing are recursive, interactive
and potentially simultaneous
7) Plans and text are constantly evaluated in a feedback loop
8) The whole process is overseen by an executive control called a
monitor.
One of the most common disadvantage of this process is that it
takes 'time' and students tends to lost their focus or concentrate. There
are times when this type of writing is simply not appropriate but does
not mean not to practice it thoroughly.
c. Social Approach
The least practiced approach in the classroom. This approach is
introduced by Ken Hyland (2011, p.8), and emphasis the role readers
play in writing, adding a social dimension to writing by elaborating
how writers engage with an audience in creating texts.
Prior to making all these decisions about the best approach in
writing, it is mandatory for the teachers to understand the strength and
the weakness of each approach so that they can decide what approach
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suits their context and how. Professional development programs could
be arranged to provide pedagogical understanding to teachers on
different approaches to writing.
3. Types of Activity in the Classroom
Usually, in the classroom practice, the teaching writing is
frequently seen as a way of finishing the homework and assignments,
especially at the elementary and intermediate levels (Byrd, 2011). The
learning activity in the classroom is spent by the teacher in explaining the
lesson, whereas the learners take note and listen to the teacher (Chang,
2011). This viewpoint is usually called as the learning using a teacher-
centered approach or a conventional approach. It is clearly in contrast with
the opinion which said that the learning is a constructive process, where
the learners construct actively the knowledge, and not received passively
from the teacher (Pardjono, 2002). In consequence, Piaget and Dewey’s
theories refused this traditional learning approach (Pardjono, 2002)
because it is not effective to educational solutions that should refer to the
active learning. Thus, the teacher has to select and apply the appropriate
learning approach to teach the material.
Literally, specifying what approach will be used in learning is an
important thing for teachers because an approach is defined as someone's
perspective toward the learning process (Rusman, 2014). Therefore,
applying the suitable approach can help and affect the successful of
teaching writing in the class.  There are two kinds of the learning
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approaches, namely Teacher-centered approach and Student-centered
approach (Al-Zu’be, 2013).
a. Conventional Approach
The teacher-centered approach generally uses a traditional
approach which is based on the behaviorist theory. It is claimed that
behaviorism concept that recommends stimulus-response became a
prominent paradigm in the learning system in the last third of the
twentieth century, Ortega, 2013 (cited from Indrilla, 2018). Hence, this
approach is called ‘focus on forms’ approach. Nevertheless, the
implementation of conventional approach gives the positive impact,
such as teachers can organize students’ activities in the classroom and
recognize their characteristics (Al-Zu’be, 2013). Thus, this approach
still has the magnetism to be used by some teachers in the teaching and
learning processes.
For instance, in Indonesia, the teacher still dominates the whole
teaching and learning process in the classroom (Antika, 2014), mainly
in teaching writing. On the other hand, this approach also has the
weaknesses. It tends to make the learners passively receive information
only from the teacher, limits the students’ ability to think creatively,
and puts the learners as the learning object and the teacher as the only
one source of learning in which it has classical learning activities
(Rusman, 2014) where the learners only do and finish some
assignments and homework (Byrd, 2011).
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Furthermore, the teacher-centered approach represents the
passive learners and the active teacher (Al-Zu’be, 2013) in which the
learners take notes and listen to the teacher and the teacher delivers the
knowledge to them (Chang, 2011), thus, the learners do not have an
opportunity to engage in the activities appropriate with their wants and
interests (Rusman, 2014). Therefore, the teacher-centered approach is
not fit to apply in the teaching and learning processes considering the
students have different abilities and characteristics (Antika, 2014),
especially in teaching of writing skill. As the results, the students’
achievement yields the unsatisfactory results and ineffective learning.
Hence, the traditional approach is not effective to educational solutions
that should refer to the active learning. Therefore, this paradigm should
be changed to the student centered approach to make the learners more
active in developing their knowledge and abilities.
b. Scientific Approach the Students-Centered Approach
It means the learners as the learning subject (Rusman, 2014).
One type of the learning approaches based on the student centered
approach is Scientific Approach. In this 2013 Curriculum, the use of
the Scientific Approach becomes famous in the education field in
Indonesia. Initially, this approach has been used in science, but
recently it is almost applied in all school subjects. The scientific
approach is defined as the learning way to facilitate the students to
gain the knowledge and ability. The scientific approach is based on the
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concept of science where someone knows what will one does, how it
will be done, and what the goals or results want to be achieved.
Science pushes the students to have curiosity, rewards creativity, and
promote their spirit to ask the question, because it is intended to negate
anxiety in the process of teaching and learning, particularly in the
second language learning like English (Kessler, 1992). Hence, Tang et
al. (2010) assumed that ‘doing science’ in the scientific approach
becomes magnetism in the learning as an easy innovation to do.
Therefore, Kessler (1992) called science as a powerful approach to
combine science and language learning.
A learning theory underlying the scientific approach is the
Bruner’s theory which stated that the students study and construct the
knowledge through the cognitive process (Hosnan, 2014).
Furthermore, this approach emphasizes the students on the learning
process to seek the knowledge rather than to transfer it. In the scientific
approach, the learning process aims to support and to assist the
students' learning process in finding and in using their knowledge.
Therefore, in implementing this approach, the students are expected to
be able to think critically.
The Scientific approach is suitable to teach the English
language, especially writing skill, because it aims to train the students
in communicating ideas, particularly in writing (Hosnan, 2014). It
means that this approach is effective to promote the students’ language
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skills, particularly in writing skill. This is reinforced by the results of
studies which stated that the use of the scientific approach is more
effective than that of the traditional approach and it could improve the
students’ learning activities and develop their characteristics of
responsibility.
Then, based on the result of research conducted by Syahid and
Tuharto (2015), they found that Scientific Approach was an effective
approach in teaching mathematics. Therefore, the use of the scientific
approach is expected to be a better approach to teaching English,
especially in writing skill.
However, for designing classroom activities, one of the exciting
things about working with topics is that the teachers can adapt the
topics to their own class, their interest in term of applying various
activities done in the classroom, and their own teaching style.
According to Davis the general strategies for classroom conduct and
decorum which include three steps: 1.) Define and distribute policies at
the start of the term, 2.) Emphasize the value of civility, 3.) Set a good
example. And also to help the teachers ensure that their lessons
complement of a student’s English learning there are some stage that
teachers should know according to Haines & Zacarian, they are: 1.)
starting, 2.) Emerging, 3.) Developing, 4.) Expanding, 5.) Bridging.
In addition, according to Pinter states that the strategies can be
developed in classroom practice include: 1.) Social and affective
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strategies, 2.) Strategies related to raising awareness about what
language learning is, 3.) Metacognitive strategies, 4.) Direct or
cognitive strategies. And also according to Scott (1990) states that to
set the classroom activities, teachers can do the following steps: 1.)
Choose a topic, 2.) Plan time, 3.) Collect Materials, 4.) functions and
Situations, 5.) Methods and Activities, 6.) Assessment.
In this research, for the creating activity in the classroom the
researcher used Scott’s opinion, because this research is relevant to
Scott’s opinion and more suited to characteristics of the teacher and
students at the school.
4. Types of Materials
Teacher attitudes play a role in every facet of the curriculum. In
fact, teacher attitudes and beliefs about subject matter pervade all areas of
decision regarding classroom practices and pedagogy (Dart, Bouton-
Lewis, Brownlee & McCrindle, 1998). According to Dart, Bouton-Lewis,
et al (1998) teacher attitudes have a direct impact on classroom practices
and teaching pedagogy. These attitudes influence a teacher’s approach to
writing instruction and planning the lesson. Planning is the systematic
process of deciding what and how students should learn. Planning is
mostly the responsibility of teachers. Teachers decide about the form and
content of their instruction, such as how much presenting, questioning, and
discussing to do; how much material to cover in the allotted time; and how
in–depth to make their instruction (Borich, 2007).
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In planning process defining goals and objectives is important. The
other factors in planning process are knowledge of the learner, knowledge
of subject matter, and knowledge of teaching methods. In addition, Borich
(2007) also states that as a combination of lesson objective designing,
teaching, modeling, checking for understanding, re-teaching and teacher’s
self-reflection, lesson plan is a crucial element in the process of meeting
national content standards and optimizing the outcome of classroom
teaching and learning. Lesson plans should be ready latest as one week
before the beginning of the academic year for the necessary arrangements
to be made. The plan should be practical and usable, be economical in
terms of teacher time, and strengthen the educational program. Depending
on the grade level and subject matter, teachers may be required to follow
curriculum designated by campus or district administration.
B. Relevant Research
In previous studies, most of university students become participant of
this research than senior high school students in some journals. At least, I
found that there are six journals that the participants are university students,
while, there are five journals that participants are senior high school students
and also two journals that participant are teacher and others are elementary
school student as a participant. There are total about sixteen journal articles.
According to (Alvita 2016; Salamah 2017; Hasanah 2018) result shown
that in their teaching practice there are some beliefs about educations and
teaching and about curricula are not implemented, while beliefs about teaching
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and profession are implemented. In conclude teachers beliefs not always
implemented in their practice cause by affecting factors revealed by the
teachers. Therefore, it’s important for teacher to reduce the factors that impede
the smoothness of teacher’s beliefs in teaching practice or even change their
beliefs if it cannot facilitate students to learn.  There were discrepancy found
in the practices of the beliefs, namely, teaching plan, teaching methodology,
classroom procedure, teachers’ roles, and assessment. The factors which
contribute in discrepancy were class time and students.
And also Mohtar et al (2017), Results show the teacher’s beliefs of her
students’ capabilities and their language needs helped shape the teacher’s
instructional strategies. The teacher’s efficacy enabled her to decide to
undertake the task of teaching writing to her students because she was
confident in her ability. The teacher provided clues to the students to facilitate
their learning. This kind of feedback from the teacher indirectly motivated
them to learn. The teacher’s beliefs and efficacy contributed to her teaching
practice and the instructional strategies that she used in turn enhanced her
beliefs and efficacy. The study implicates that teacher’s beliefs and efficacy
can assist the weak learners in improving their writing skills and also facilitate
language learning.
In addition Uddin (2014) on Bangladesh the results show a marked
discrepancy between teacher belief and practice. Teachers’ lack of orientation
in different approaches to teaching writing and contextual constraints are, the
study finds out, the major causes behind it. The results in this study are
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definite pointers to the dire necessity of teacher education featuring
pedagogical orientation on different approaches to teaching writing,
techniques of more student engagement in writing process, ways to increase
student motivation in writing and procedures of technology integration and
using in teaching writing. (Cheung 2016; Nidya 2018; Marble 2000) shown
that in teaching writing, teachers need to explicitly teach the writing processes
and the specific strategies to enhance students’ writing competence. It is
useful for writing teachers to learn the various approaches to teaching writing,
there were significant differences in the writing achievement among the
students taught by using the Scientific Approach and conventional approach,
the use of the Scientific Approach was more effective than that of the
conventional approach in teaching writing skills.
In contra, Gaitas (2014) found that there were significant associations
between beliefs and activities and beliefs and classroom organization
procedures supported by code vs. meaning beliefs. However, the different
associations revealed in the study showed that teachers combine
multidimensional aspects in their writing instruction theory and practice.
Teachers’ beliefs are directly connected to their practices and have an impact
on students’ educational experiences.
And Also Baggot (2012) and Tagle (2017) carried out studies on Two
Chilean University of Singapore shown that the results of this study suggest
that the participants possess beliefs concerning the teaching of writing
production based on the use of grammar and vocabulary, the replication of text
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types, and the consideration of successive stages at the moment of production.
At the same time, it was identified that these beliefs were acquired within the
contexts of school instruction and university training.
In addition Daisey (2009); Zumbrunn (2012); Toria (2003); Malloy
(2016); Kiuhara (2009) Result shown that teachers are the most important
condition in  the classroom environment and need to begin with their own
literacy. This is because teachers pass on their attitudes about writing to their
students.  It is important for writing instructors to be cognizant of how their
personal writing experiences and beliefs affect their instruction, it is also
important that writing instruction be guided by each student’s individual needs
and goals.
The ability of a teacher to include writing-to-learn activities in a
classroom with efficacy and success depends on the teacher’s beliefs and
attitudes about writing and his or her capacity to develop instructional
activities. Teacher candidates need to reflect upon their past writing
experiences and compare the positive and negative aspects. Teachers, who do
not like to write, ask their students to write less than teachers with positive
attitudes toward writing, tend to avoid conferencing with students about
writing and avoid conversations with students about their own writing
experiences. Teacher candidates need an opportunity to think about how they
would share their writing with students and have an opportunity to practice; so
that their future students will have evidence that their teacher writes.
In relation to some previous studies above, it seems to be no research
directed at the study of teacher’s belief in teaching writing and its practice.
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There are some gap about this topic, such as participant, most of previous
studies where students, pre-servise teachers, and also most of them
investigated university students. and the exiting study only analyzed the
differences about beliefs and practice. The context, most of previous research
where conducted in other country. So, this study is different from other
studies, which is this study aslo usefull to improving students writing ability.
C. Conceptual Framework
These sections will concept the literature in the researcher’s mind. The
purpose of this conceptual framework is to describe how to study regarding
the research topic based on theories. The researcher need to know teacher’s
belief in teaching writing, and to solve it and also need to limit the problem
and only focus on how is teachers beliefs and practice in the classroom. Brog
(2001) defines teachers’ beliefs as a term usually used to refer to teacher’s
beliefs of relevance to an individual’s teaching. In addition, Richards and
Lockhart (2007) argue beliefs as “the goals and values that serve as the
background to much of teachers’ decision-making and actions”. Thus, how the
teacher teaches the students is depending on their beliefs.
From this point of view, it is noticeable that teacher’s beliefs, in real of
ideas is what the teacher think and what teacher know affect their
performance, from all the theorist above, beliefs is a foundation or a basis for
teaching since the way teacher act and think are influenced by the beliefs. The
researcher has developed conceptual framework which addresses on the three
main concepts which are the teaching approaches, types of material and types
of activities in the classroom.
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METHOD OF THE RESEARCH
A. Research Design
This research was a qualitative research. Moleong, (2004) said that the
qualitative research consists of “one variable”. Qualitative research is “a type
of research which does not include any calculating or numbering. The
researcher has explored the teacher’s beliefs in teaching writing. A qualitative
research has been used to explore people’s feelings, perceptions and believes,
this approach was suitable for this study (Creswell, 2012). Furthermore, a
qualitative research also used to understand a certain problem in specific
details. In this study, the researcher wanted to give a detailed understanding of
the causes of teacher’s beliefs in teaching writing.
A qualitative case study design has been selected to answer the
research questions because a case study is used when the boundaries of the
phenomenon are not clearly evident (Yin, 2009). Research on teacher’s beliefs
has not found any clear evidence for the causes about what the teachers’
beliefs are and what factors that influence teachers’ beliefs and practices in
teaching writing at Senior High School 1 Kampar. Therefore, this study has
analyzed how teachers’ belief in Teaching Writing was.
B. Time and Location of the Research
This research was conducted at Senior High School 1 Kampar. The
location of this school is on Jl. Bngkinang - Pekanbaru Kampar Regency.
Timing in conducting of the research was in January 2020.
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C. Subject and Object of the Research
1. Subject of the Research
The subject of this research was the English Teacher at Senior High
School 1 Kampar.
2. Object of the Research
The object of this research was the Teacher’s belief and practice in
teaching writing at Senior High School 1 Kampar.
D. Participant
The population of this research was the English teacher in Senior High
School 1 Kampar. The table below showed the total number of English teacher
at Senior High School 1 Kampar.
Table III.I
Population of the Research at Senior High School 1 Kampar
No Name Graduated Experience
1. H. Muhammad Sabar, S. Pd UNRI, 1995 22 years








4. Hj. Santi Syafitri, S. Pd UNRI, 1992 19 years
Based on the population, the researcher took the sample of the
populations in this research based on purposive sampling. According to
Arikunto (2010) purposive sampling is the process of selecting sample by
taking subject based on specific purpose. The researcher took one English
teacher namely Mr. Suhardi who has experienced about seventeen years and
he teaches in class XI science at Senior High School 1 Kampar.
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E. Technique of Collecting the Data
The data collection of the research was collected by using
questionnaire, Interview, and Observation.
1. Questionnaire
The questionnaire is used to know how the teacher’s belief in
teaching writing in the classroom. The results of this questionnaire will be
an additional to strengthen the answer from the interview. The
questionnaire was adopted from previous research by Gaitas & Martins
(2014).
Table III.2








In order to improve children’s writing it is
important to teach them strategies for
planning their texts
5
The successive stages that students pass
through until they reach the final product of
their writing are very important to learning
how to write well
Students should choose their own writing
topics
The final text is always more important than
the steps that happen before it
For students to learn how to write correctly it
is important for the teacher to individually
correct their writings
2. Lesson plan
Lesson plan are needed to teach writing
5
Teacher must have lesson plan everytime
they teach
Teacher have to follow the procedure in
lesson plan while teaching in the classroom
Lesson plans must be accordance with the
curriculum
With the Lesson plan, students will be easy to




The teacher must choose an appropriate topic
for writing lessons
5






Collect the suitable materials and activity is
needed for teaching in the classroom
Before beginning an activity, the teacher
should prepare students to write correctly
In order to improve writing, it is important





In a writing session, instead of telling
students how words are written, the teacher
should encourage them to try to do it alone
5
It is a good practice to to let students write
feely without worrying whether all their
writing is immidietly correct
Interaction writing, in pairs or small groups,
is essential for students, through mutual help,
to exceed certain obstacles to writing and be
able to write better and better
Specific grammar classes are necessary in
order to write correctly
Learning to revise their written texts
individually, in pairs or in small groups, is
very important to improving students’ writing
2. Interview
One-on-one interview was used in this research. One-on-one
interview is a data collection process in which the researcher asks the
questions and records answers from only one participant in the study at a
time. The purpose of the interview is to know about teacher’s belief in
detail and to find the similarities of teacher’s beliefs and their practices in
a more complete way. The interview’s focus is on finding teacher’s belief
and practices in the classroom.  To reveal teacher’s belief, the interview
was conducted in two times. In the first interview, the researcher has asked
the question related to the teacher’s belief and the last interview the
researcher has asked about practice of teaching writing in the classroom.
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Table III.3







What approaches the teacher know about
Product approaches, Process approaches, and
social approaches.
5
The approaches that the teacher use in
teaching
The strategies that the teacher use to improve
students writing
Involve the students to follow the stages of
writing correctly or not
The students need to choose their own
writing topics or not
2. Lesson plan
Teacher readiness about lesson plan
5
The use of lesson plan in teaching in the
classroom
The lesson plan should be suitable with the
curriculum or not
Lesson plan becomes a guidenes while
teaching
With lesson plan, do the students can achive




choose the topic that suitable with the lesson
5
Arrange time to fit the topics that being
discussed
Collect the materials that is suitable for
teaching in the classroom
Method or activities do you use in your
classroom? Why





In classroom practice, what aspects which




Specific grammar important to writing
correctly or not
How the students write
Can writing in pairs and groups help the
students to write well or not
Improve students writing with method of
learning to revise in pairs and groups
In practice of teaching writing in the
classroom, what approach are effective for
teaching writing? Student center or teacher
center? Why?
Teachers prespective about Teacher centered
method and Students centered method
The weaknesses and the strength of both
approach
Which is better for your classroom
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3. Observation
Observation is the process of gathering open-ended, firsthand
information by observing people and places at a research site. A
nonparticipant observer was used in this research. A nonparticipant is an
observer who visits a site and records notes without becoming involved in
the activities. The nonparticipant observer is an “outsider” who sits on the
periphery or some advantageous place (e.g., the back of the classroom) to
watch and record the phenomenon under study. This role requires less
access than the participant role, and gatekeepers and individuals at a
research site may be more comfortable with it (Creswell, 2012).
F. Technique of Data Analysis
According to Yin (1984), there are three categories of a case of study,
namely exploratory, descriptive and explanatory case studies. In this research,
the researcher used descriptive case study. Descriptive case studies set to
describe the natural phenomena which occur within the data in question. The
goal sets by the researcher to describe the data as they occur. To analyze data,
the researcher has read it several times and conducted an analysis each time
through observations. The researcher has understood about the information
from participants of this study.
According to Creswell, (2012), There are 6 steps used to analyze and
interpret qualitative data of this research, they are; 1) Prepare and organize
data for analysis 2) Explore and code data 3) Coding to build description and
themes 4) Represent qualitative findings 5) Interpret the findings, and 6)
Validate the accuracy of finding.
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In testing the validity of the data the researcher used a triangualtion
tachnique. According to Moloeng (2007), triangulation is a validity checking
technique data that uses something outside data for purpose checking or
comparing the data. The triangulation technique the most widely used is
examination through other sources. Moloeng (2007) distinguishes four types
of triangulation as a technique of examination taht utilizez the use of
resources, methods, investigatirs, and theories. Triangulation method is used
to test the credibility of the data by checking data to the same source with
different techniques. Based on the four types of triangulation technique above,
the researcher used mehtod triangulation to test the validity of the data related




This chapter presents conclusion generated based on the findings from data
analysis of questionnaire and interview in explaining and exploring teacher’s
belief in teaching writing at State Senior High School 1 Kampar. This chapter also
provides the conclusion and several suggestions.
A. Conclusion
Based on the data presentation and data analysis, the teacher’s beliefs
have been identified most of them are appropriate and useful in teaching
writing. In teaching and practice, the teacher used approach to writing, used
the teaching materials, creates the activity in the classroom and used teacher
center and students center method. It can be concluded that the teacher’s belief
in teaching writing at Senior High School 1 Air Tiris are good seeing almost
all aspects of beliefs are used by the teacher while teaching writing in the
classroom.
B. Suggestion
Although this study carried out with a small number of participants
within a short period of time, the findings provide some useful information
that can be used to improve the quality of English teaching and learning in the




1. For the teachers, the teachers are suggested to be enthusiastic in finding
the good materials and good media by considering the students’ interests
to learn about writing, because teacher’s belief influences students writing.
2. The relationship between teacher’s beliefs and practice can also be
examined in future research since it was mentioned that teacher’s belief
could be strongly influenced by the teachers’ beliefs.
3. Last, For the further research on teacher’s beliefs, larger scope should be
conducted. The studies should cover a larger sample population that
involves teachers from both private and state schools to see how they view
the goals of teaching and learning process. Teachers from the two types of
schools receive different professional development programs, therefore,
studies on them would make it possible to make comparison of their
beliefs and appropriate conclusion and decisions for further development
can be made.
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THE BLUE PRINT
Teachers’ Belief Questionnaire Adopted from Gaitas & Martins (2014)
NO QUESTION INDICATOR
1.
In order to improve children’s writing it is important to




The successive stages that students pass through until
they reach the final product of their writing are very
important to learning how to write well
Teaching
Approach









For students to learn how to write correctly it is important
for the teacher to individually correct their writings
Teaching
Approach
6. Lesson plan are needed to teach writing Lesson plan
7. Teacher must have lesson plan everytime they teach Lesson plan
8.
Teacher have to follow the procedure in lesson plan while
teaching in the classroom
Lesson plan
9. Lesson plans must be accordance with the curriculum Lesson plan
10.














Collect the suitable materials and activity is needed for




Before beginning an activity, the teacher should prepare




In order to improve writing, it is important that planning




In a writing session, instead of telling students how words





It is a good practice to to let students write feely without




Interaction writing, in pairs or small groups, is essential
for students, through mutual help, to exceed certain









Learning to revise their written texts individually, in pairs




Teachers’ Belief Questionnaire (Gaitas & Martins, 2014)
For the following statements please indicate your degree of agreement or
disagreement with each one!
TD   = Totally Disagree
D     = Disagree
SD   = Slightly  Disagree
SA   = Slightly Agree
A     = Agree
TA   = Totally Agree
Please put the check mark (√) in the following answer
NO QUESTION TD D SD SA A TA
1
In order to improve children’s writing it
is important to teach them strategies for
planning their texts
2
The successive stages that students pass
through until they reach the final product
of their writing are very important to
learning how to write well
3
Students should choose their own
writing topics
4
The final text is always more important
than the steps that happen before it
5
For students to learn how to write
correctly it is important for the teacher to
individually correct their writings
6 Lesson plan are needed to teach writing
7
Teacher must have lesson plan
everytime they teach
8
Teacher have to follow the procedure in
lesson plan while teaching in the
classroom
9
Lesson plans must be accordance with
the curriculum
10
With the Lesson plan, students will be
easy to achive the learning objective
11
The teacher must choose an appropriate
topic for writing lessons
12
Teachers must consider the right time for
every learning objecttives
13
Collect the suitable materials and
activity is needed for teaching in the
classroom
14
Before beginning an activity, the teacher
should prepare students to write
correctly
15
In order to improve writing, it is
important that planning strategies
emerge from regular text work
16
In a writing session, instead of telling
students how words are written, the
teacher should encourage them to try to
do it alone
17
It is a good practice to to let students
write feely without worrying whether all
their writing is immidietly correct
18
Interaction writing, in pairs or small
groups, is essential for students, through
mutual help, to exceed certain obstacles
to writing and be able to write better and
better
19
Specific grammar classes are necessary
in order to write correctly
20
Learning to revise their written texts
individually, in pairs or in small groups,
is very important to improving students’
writing
ANGKET KEYAKINAN GURU DALAM MENGAJAR MENULIS
Isilah angket dibawah ini sesuai dengan keyakinan diri anda.
Isilah setiap jawaban dengan  tanda centang (√) pada salah satu kolom seseui
dengan ketentuan sebagai berikut:
STS : Sangat Tidak Setuju
TS : Tidak Setuju
ATS : Agak Tidak Setuju
AS : Agak Setuju
S : Setuju
SS : Sangat Setuju
NO QUESTION STS TS ATS AS S SS
1
Untuk meningkatkan kemampuan
menulis anak-anak, penting untuk




dilewati siswa hingga mereka
mencapai produk akhir dari tulisan
mereka sangat penting untuk belajar
bagaimana menulis dengan baik
3
Siswa harus memilih topik tulisan
mereka sendiri
4
Teks akhir selalu lebih penting
daripada langkah-langkah yang terjadi
sebelumnya
5
Bagi siswa untuk belajar menulis
dengan benar, penting bagi guru untuk






Guru harus memiliki rencana pelajaran
setiap kali mereka mengajar
8
Guru harus mengikuti prosedur dalam
rencana pelajaran saat mengajar di
kelas
9
Rencana pembelajaran harus sesuai
dengan kurikulum
10
Dengan rencana pelajaran, siswa akan
mudah mencapai tujuan pembelajaran
11
Guru harus memilih topik yang sesuai
untuk pelajaran writing
12
Guru harus mempertimbangkan waktu




sesuai dan kegiatan dibutuhkan untuk
mengajar di kelas
14
Sebelum memulai suatu kegiatan, guru




penting agar strategi perencanaan
muncul dari pekerjaan teks biasa
16
Dalam sesi menulis, alih-alih memberi
tahu siswa bagaimana kata-kata ditulis,
guru harus mendorong mereka untuk
mencoba melakukannya sendiri
17
Merupakan praktik yang baik untuk
membiarkan siswa menulis dengan
baik tanpa khawatir apakah semua
tulisan mereka benar
18
Menulis interaksi, berpasangan atau
dalam kelompok kecil, sangat penting
bagi siswa, melalui saling membantu,
untuk melampaui hambatan tertentu
dalam menulis dan dapat menulis lebih
baik dan lebih baik
19
Specific grammar diperlukan untuk
menulis dengan benar
20
Belajar merevisi teks tertulis mereka
secara individu, berpasangan atau
dalam kelompok kecil, sangat penting
untuk meningkatkan tulisan siswa
INTERVIEW LIST OF TEACHER’S BELIEF IN TEACHING WRITING








What do you think about teaching writing to students of  Senior high school? Is it
important?
Teaching Approach
1. In teaching writing there are three approach that we know, they are
product approach, process approach and social approach. What do you
think about it?
2. In your opinion, how should a teacher teach writing? What approach
should you use? Do you have reason?
3. Commonly, what strategies do you teach them in order to be able to write?
4. Did you involve the students to follow the stages of writing correctly?
5. Do the students need to choose their own writing topics?
Lesson plan
1. Do you have lesson plan everytime you teach?
2. Do you think lesson plan is helping for teaching writing?
3. Do you think the lesson plan should be suitable with the curriculum?
4. Do you follow the procedure in lesson plan when you teach?
5. With lesson plan, do the students can achive the goals?
Creating activities
1. How do you choose the topic that suitable with the lesson?
2. How do you arrange time to fit the topics that being discussed?
3. How do you collect the materials that is suitable for teaching in the
classroom?
4. What method or activities do you use in your classroom? Why?
5. Do you planning the strategies by using regular text?
Classroom practice
1. In classroom practice, what aspects which become the focus when you
teach writing? (grammar, vocabulary,idea,opinion, process paragraph,
etc)?
2. Does specific grammar important to writing correcly?
3. Do you let the students to write freely?
4. Does writing in pairs and groups help the students to write well?
5. Does the method of learning to revise in pairs and groups improve students
writing?
6. In practice of teaching writing in the classroom, what approach are
effective for teaching writing? Student center or teacher center? Why?
7. What do you think about these two approach?
8. What are the weaknesses and the strength of both approach?
9. In your opinion, which is better for your classroom? Why?
DAFTAR  WAWANCARA
KEPERCAYAAN GURU DALAM MENGAJAR MENULIS DAN








Apa pendapat Anda tentang mengajar menulis kepada siswa sekolah menengah
atas? Apakah itu penting?
Teaching Approach
1. Dalam mengajar writing ada tiga pendekatan yang kita tahu, yaitu
pendekatan produk, pendekatan proses dan pendekatan sosial. Apa yang
Anda pikirkan?
2. Menurut Anda, bagaimana seharusnya seorang guru mengajar menulis?
Pendekatan apa yang harus Anda gunakan? Apakah Anda punya alasan?
3. Secara umum, strategi apa yang Anda ajarkan kepada mereka agar dapat
menulis?
4. Apakah Anda melibatkan siswa untuk mengikuti tahapan penulisan
dengan benar?
5. Apakah para siswa perlu memilih topik penulisan mereka sendiri?
Lesson plan
1. Apakah Anda memiliki rencana pelajaran setiap kali Anda mengajar?
2. Apakah menurut Anda rencana pelajaran membantu untuk mengajar
menulis?
3. Apakah menurut Anda rencana pelajaran harus sesuai dengan kurikulum?
4. Apakah Anda mengikuti prosedur dalam plas pelajaran ketika Anda
mengajar?
5. Dengan adanya lesson plan, apakah siswa dapat mencapai tujuan?
Creating activities
1. Bagaimana Anda memilih topik yang sesuai dengan pelajaran?
2. Bagaimana Anda mengatur waktu agar sesuai dengan topik yang sedang
dibahas?
3. Bagaimana Anda mengumpulkan materi yang cocok untuk mengajar di
kelas?
4. Metode atau kegiatan apa yang Anda gunakan di kelas Anda? Mengapa?
5. Apakah Anda merencanakan strategi dengan menggunakan teks biasa?
Classroom practice
1. Dalam praktik kelas, aspek apa yang menjadi fokus saat Anda mengajar
menulis? (tata bahasa, kosakata, ide, pendapat, paragraf proses, dll)?
2. Apakah grammar penting/ mendapat perhatian khusus dalam menulis
dengan benar?
3. Apakah Anda membiarkan siswa menulis dengan bebas?
4. Apakah menulis berpasangan dan kelompok membantu siswa untuk
menulis dengan baik?
5. Apakah metode pembelajaran untuk merevisi berpasangan dan kelompok
meningkatkan kemampuan menulis siswa?
6. Dalam praktik mengajar menulis di kelas, pendekatan apa yang efektif
untuk mengajar menulis? Pusat siswa atau pusat guru? Mengapa?
7. Apa pendapat Anda tentang kedua pendekatan ini?
8. Apa kelemahan dan kekuatan dari kedua pendekatan tersebut?
9. Menurut Anda, mana yang lebih baik untuk ruang kelas Anda? Mengapa?
TRANSCRIPT
R : Assalamualaikum wr. Wb.
N : Waalaikumsalam wr. Wb.
R : Aa saya rekha anjani pak, i come in the school with purpose (on purpose)
to interview you about teacher belief in teaching writing in sman 1
kampar. Do you mind?
N : Ya, with pleasure. Insyaallah i will try to answer question as long as i can.
R : Oke
N : So what language do you use to interview? Bahasa indonsia?
R : Bahasa indonesia. Okay, langsung ya mr?
N : Ya, langsung.
R : Nah ini kan tentang writing ni mr, apa pendapat mr tentang mengajar
writing ke siswa sma? Apakah writing itu penting?
N : Ya kalau menurut saya pribadi, mengajar writing itu sangat penting sekali,
alasannya dalam mempelajari sebuah bahasa terutama bahasa inggris, ada
4 skill yang harus kita miliki. Atau yang harus kita ajarkan kepada siswa.
Yang pertama reading skill, speaking skill, listening skill dan yang terakhir
writing skill. Writing skill ini merupakan salah satu yang sangat perlu di
ajarkan kepada siswa. Karna tujuan dari writing itu sendiri adalah
menyampaikan pesan, kesan, keinginan kepada seseorang atau orang lain
melalui tulisan.
R : Oke, jadi writing itu penting kan mr untuk siswa sma?
N : Ya
R : Nah kalo didalam writing tu, didalam teory ada 3 pendekatan  dalam
mendesign penilaian. yang pertama tu pendekatan product, pendekatan
proses, dan pendekatan sosial. Nah diantara 3 pendekatan tersebut,
bagaimana menurut mr?
N : Kalau menurut saya, dalam penilaian memang  ada beberapa pendekatan
yang cocok untuk mengajar writing, sebagian besarnya seperti yang saya
sebutkan tadi, yaitu product, process dan social approach. Menurut saya
ketiga pendekatan ini bagus jika disesuaikan dengan konteks nya.
Maksudnya begini, sesuai dengan topic pelajaran yang saya ajarkan
dikelas. Kalau di tujuan dipembelajaran nya mampu menghasilkan text
writing ya saya pakai product approach, kalau mampu menulis ya saya
pakai process. Nah kalau untuk social itu kurang, karna siswa masih butuh
bimbimbingan dalam menulis text.
R : Oh jadi itu tergantung lagi dengan topic pembelajaranyang diajarkan
dikelas ya mr?
N : Ya sangat betul sekali
R : Oke, aa nah menurut mr, bagaimana seharusnya seorang guru itu mengajar
writing? Pendekatan apa yang harus mr. Gunakan?
N : Kalau saya sih biasa nya lebih ke product, karena dalam menulis saya
ingin siswasaya menulis tanpa beban, cukup dengan memberikan beberapa
instruksi kemudian saya beri mereka waktu untuk menulis. Nah kemudian
saya nilai product dari siswa itu. Saya tidak terlalu mementingkan process
nya, karna bias saja siswa pusing dengan step-step writing yang sangat
banyak kalau dijelaskan. Dan menurut saya itu bisa diajarkan belakangan
jika siswa sudah bisa menulis.
R : Oh jadi product lebih cocok ya mr?
N : Ya
R : Kalau secara umum, strategi apa yang mr. Ajarkan kepada mereka supaya
dapat menulis?
N : Ah, untuk sekarang ini saya sih lebih cendrung kepada collaborative
writing. Alasannya begini. Karna dengan menggunakan collaborative ini
siswa akan lebih bersemangat. Karna siswa itu bisa sharing antara satu
dengan yang lain. Dan juga siswa bisa membandingkan hasil tulis yang ia
tulis dengan menggunakan bahasa atau kata-kata dia sendiri.
R : Oh oke, jadi collaborative learning lebih mendominasi ya kan mr?
N : Ya ini menurut saya ya kan.
R : Ya, nah kalau aa siswa itu perlu gak memilih topic mereka sendiri?
N : Ya, saya rasa perlu, karna jika mereka memilih topic mereka sendiri, maka
teks yang dihasilkan akan lebih bagus dan berkualitas, karna mereka benar
benar tau apa yang akan mereka tulis.
R : Oh, jadikan dii writing ada tahapan penulisan kan mr, apakah mr
melibatkan siswa untutk mengikuti tahapan menulis dengan benar atau
dengan baik?
N : Oh ya, kadang-kadang jika saya menilai process penulisan nya, maka saya
harus melibatkan siswa dan mengajarkan siswa apa-apa saja tahapan
menulis itu, supaya tulisan mereka lebih tersusun dengan baik.
R : Okay mr. Nah sekarang kita lanjut ke lesson plan. Nah aaa apakah mr
punya lesson plan setiap kali mengajar dikelas?
N : Saya punya lesson plan, atau istilaah bahasa indonesia nya rpp, tapi kalau
untuk setiap mengajar dikelas/masuk kelas ya gak ada. Setiap materi ada,
tapi tidak saya bawa setiap kali mengajar dikelas, cukup saya pahami saja
lesson plan nya tentang apa
R : Oh jadi gak harus dibawa setiap kali masuk kelas kan mr?
N : Tidak harus dibawa, cukup kita sebagai seorang guru hanya kita pahami,
kemudian tentang apa materi yang akan kita sampaikan.
R : Oh oke mr. Nah menurut mr, lesson pla itu membantu gak pas mengajar
dikelas?
N : Kalau menurut saya tentu, alasannya gini, karna dengan adanya lesson
plan atau rpp ini (rencana pembelajaran) materi yang akan kita ajarkan
akan lebih terfokus, akan lebih terarah
R : Nah kalau didalam kelas tu, mr mengikuti prosedure yang ada didalam
lesson plan atau kek mana?
N : Maksudnya lesson plan harus sesuai denga kurikulum gitu ya?
R : Iya
N : Tentu saja, karna acuan mengajar apakah itu writing berdasarkan sillabus,
jadi sillabus ini merupakan acuan bagi seorang guru dalam proses belajar
mengajar. Kalau istilah sekarang nya kalau di sesuaikan kata lain ya
sebagai acuan kalau kita buat kue gitu.
R : Hmm jadi lesson plan penting kan mr? Sebagai acuan agar terarah.
N : Penting supaya terarah.
R : Nah oke, aa kan ada lesson plan ni mr, jadi dengan bantuan lesson plan itu,
apakah siswa dapat mencapai tujuan pembelajaran nya atau learning
objective?
N : Maksudnya yang dengan adanya bantuan lesson plan ini, apakah siswa
dapat mencapai tujuan pembelajaran? Gitu?
R : Iya.
N : Sedikit banyaknya tentu tercapai, karna lesson plan berguna untuk
mengarahkan kita dalam mengajar, nah jika pelajaran terarah ya otomatis
learning objective nya tercapai
R : Oh jadi lesson plan ini punya pengaruh tersendiri ya mr dalam mengajar
writing? Oke. Aa kalau, ah kita masuk ke kelas ya mr, di creativity dikelas
nya ni mr
N : Maksud nya creating activities? Berarti menciptakan kegiatan?
R : Iya menciptakan kegiatan dikelas. Nah, bagaimana cara mr memilih topic
yang sesuai dengan pelajaran saat mengajar writing?
N : Ya tergantung rekha, tergantung situasi saat itu, misalnya saya milih topic
holiday karna kemaren kan siap libur sekolah. Maka saya sesuaikan
dengan keadaan yang ada. Makanya untuk menciptakan proses belajar
mengajar yang menyenangkan itu salah satu syarat nya yaitu materi yang
kita sampaikan itu berhubungan dengan kehidupan nyata. Kalau siswa nya
itu baru siap liburan ya kita cari materi itu yang cocok dengan holiday itu
sendiri.
R : Oh berarti itu tergantung situasi nya lagi ya mr?
N : Ya tergantung situasi dan kondisi.
R : Nah gimana cara mr. Mengatur waktu agar sesuai dengan topik yang
sedang dibahas dikelas?
N : Ya kembali ke kita lagi, setidaknya kan kita sebagai guru tau kemampuan
siswa kita. Nah dalam menyesuaikan topic ya gausah yang terlalu susah,
karna kan kalau susah pasti memakan waktu yang banyak, jadi cari topic
yang simple tapi mudah dimengerti saja. Kita bisa mempertimbangkan
sendiri berapa lama waktu yang anak-anak butuhkan dalam menulis satu
topic writing.
R : Oh oke mr. Nah kalau bagaima cara mr. Mengumpulkan materi yang
cocok untuk mengajar di kelas?
N : Ya itu tadi, semuanya tergantung situasi sih menurut saya. Misalnya lesson
plan kita descriptive, ya cari materi tentang descriptive. Kalau bisa materi
yang mudah dipahami anak-anak. Atau describe something yang real.
Misalnya describe about our school. Nah kalau narrative ya tinggal bahas
cerita rakyat misalkan malin kundang dan sebagainya kemudain daerah
masing-masing. Karna itu akan lebih memudahkan siswa dalam menulis
dan memberikan ide. Karna siswa sudah paham keadaan yang akan
dilakukan.
R : Oh oke mr, nah kalau dikelas tu kan ada metode- metodenya tu mr, atau
strategy. Jadi metode atau kegiatan apa yang mr. Gunakan di kelas?
N : Biasanya sih lecturing. Karna siswa butuh insrtuksi dalam menulis. Kita
bisa ngasih dia topic, kemudian kasih ide-idenya, kemudia arahkan sedikit
cara penulisannya, dan siswa bisa langsung mulai menulis, gak perlu ada
discussion. Discussion penting sih karna butuh berbagi ide juga satu sama
lain.
R : Jadi lebih ke lecturing ya mr?
N : Ya lecturing
R : Oke, nah dalam merencanakan strategy itu mr menggunakan teks biasa tau
gimana? Maksudnya tu tergantung textbook atau gak strategy nya?
N : Iya kadang pake teks biasa atau teks book kalau cocok, kalau misalnya gak
cocok ya saya cari topic sama stratrgy sendiri. Misalnya lagi ada text surat
ya saya suruh siswa diskusi atau saya bagi dalam kelompok, supaya
mereka bisa berbagi ide dalam menulis surat.
R : Oh oke mr. Berarti strategi nya tergantung itu lagi kan? Kalau cocok di
textbook ya pakai strategy yang cocok. Nah kalau di dalam praktek
kelasnya tu mr, kan ada tu beberapa, ada grammar, opinion, vocabulary,
nah dalam praktik kelas, aspek apa yang menjadi fokus saat mr. Mengajar
writing?
N : Dalam writing disini saya lebih focus ke pendapat atau ide. Karna kan
kalau idenya ada jadi siswa lebih mudah menulis. Jadi saya memang lebih
suka siswa menulis menggunakan ide mereka sendiri biar lebih bebas
mengekspresikan perasaan mereka dalam bentuk tulisan.
R : Kalau grammar atau vocabulary gimana?
N : Ya tadi kan sudah dijawab, sudah bisa mewakili
R : Tetap lebih penting ide mr?
N : Ya, misalkan begini tu, karna seseorang yang mempelajari beberapa
(apani) tanpa grammar, bahasa yang dia pelajari itu tidak akan seseuai
dengan kaidah-kaidah bahasa itu sendiri.
R : Oh jadi grammar itu mendapat perhatian khusus dalam menulis? Gimana
kalau free writing?
N : Ya, saya rasa free writing sedikit lebih efektif dalam kelas saya. Siswa
juga bisa mengarang bebas
R : Nah kalau misalnya didalam praktek ni mr, ada writing in pairs and grup.
N : Berpasangan maksudnya?
R : Ya, berpasangan dan kelompok. Nah apakah menulis berpasangan dan
kelompok ini membantu siswa untuk menulis dengan baik?
N : Tentu saja. Karna dengan berdiskusi pairs and grup siswa bisa bertukar
pikiran satu sama lain.
R : Oh oke, nah disini juga ada tu mr, metode mengkoreksi secara
berpasangan dan berkelompok. Nah apakah metode pembelajaran
mengkoreksi secara berpasangan dan kelompok meningkatkan
kemampuan menulis siswa?
N : Bisa jadi, soalnya kalau berdiskusi itu kan kita bia membandingkan hasil
tulisan kita dengan yang lain, jadi kalau ada yang gak cocok ya lebih
nampak, dan lebih mudah dikoreksi. Sehingga bisa meningkatkan
kemampuan menulis siswa itu sendiri.
R : Oh jadi lebih efektif juga ya mr?
N : Ya efektif
R : Nah  juga ni dalam praktek mengajr ni kan ada teacher center sama
students center.
N : Maksudnya tu pemusatan guru dan pemusatan siswa kan?
R : Ya, nah apa pendapat mr?
N : Seperti yang saya ketahui keduanya sama-sama efektif. Tapi tetap dalam
konteks masing masing. Sesuai dengan learning objective yang akan
diajarkan dikelas.
R : Oh jadi sesuai dengan topic lagi ya mr?
N : Ya
R : Nah menurut mr, kelemahan dan kekuatan dari kedua pendekatan tersebut
apa?
N : Kalau teacher center, didalam kelas itu siswa lebih terarah dalam menulis,
tapi siswa juga sedikit dibatasi creativitas nya, maksudnya guru lebih
mendominasi dikelas sehingga siswa tidak ada kesempatan untuk think
creatively or critical thinking yang ototmatis tidak akan terjadi
pembelajaran active learning. Nah kalau students center ini pembelajaran
yang dianjurkan sekarang dalam kurikulum. Karna siswa dituntut lebih
aktif dan kreatif didalam kelas, jadi students center bisa meningkatkan
creativitas siswa dan crtitical tingking siswa dalam menulis.
R : Oh jadi menurut mr mana yang lebih baik untuk dikelas mr?
N : Kalau menurut saya student center. Karna lebih banyak manfaatnya untuk
siswa. Dikelas saya student center lebih mendominasi karna siswa lebih
aktif jika strategy pembelajarannya discussion and gropus. Tapi kadang-
kadang juga diperlukan teacher center jika pembahasan writing agak sullit.
R : Jadi kalau teacher center ni kan sama dengan lecturing tadir?
N : Ya sama
R : Jadi kadang-kadang diperlukan student center dan diperlukan teacher
center. Itu tergantung dangan materi yang diajarkan. Oke mr. Terimakasih
atas waktunya
N : Ya sama-sama rekha. Semoga wawancara ini bisa mendatangkan manfaat
terutama bagi saya sebagai seorang guru di sman 1 kampar.
R : Okay mr. Thankyou mr
N : You are welcome rekha
R : Assalamualaikum wr wb
N : Walaikumsalam wr wb







 
  







 
